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Abstrak. Penelitian ini mengusung pendekatan kualitatif dengan menggunakan
metode studi kasus untuk mengeksplorasi dampak integrasi teknologi dalam
pengajaran Pendidikan Agama Islam (PAI) di SDN Cilengkrang. Pengumpulan
data dilakukan melalui wawancara, observasi, dan analisis dokumen guna
mendapatkan wawasan mendalam tentang pengalaman guru dan siswa terhadap
model pengajaran yang menggabungkan teknologi. Hasil penelitian diharapkan
dapat memberikan pemahaman yang mendetail mengenai bagaimana teknologi,
termasuk perangkat lunak PAI dan platform online, memengaruhi keterlibatan
dan pemahaman konsep keagamaan siswa. Proses analisis data dalam penelitian
ini bersifat induktif, di mana peneliti secara sistematis mengeksplorasi pola,
tema, dan hubungan yang muncul dari wawancara, observasi, dan analisis
dokumen. Dengan demikian, penelitian ini bertujuan untuk menggambarkan
secara mendalam dampak positif integrasi teknologi dalam pembelajaran PAL.
Temuan penelitian ini mendukung literatur yang ada dan menonjolkan potensi
pembelajaran PAI yang dinamis, mengintegrasikan aspek kognitif dengan nilai-
nilai keagamaan. Keberhasilan integrasi teknologi dalam pengajaran PAI di SDN
Cilengkrang, meskipun dihadapkan pada tantangan pelatihan guru, memiliki
implikasi positif yang signifikan. Sebagai dasar untuk peningkatan kualitas
pengajaran PAI, penelitian ini membuka peluang baru untuk pengalaman belajar
yang lebih dinamis dan holistik.
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INTRODUCTION

The incorporation of technology in the educational realm of SDN Cilengkrang has
emerged as a pivotal concern, particularly in the context of elevating the quality of learning.
The Hannafin and Peck learning model, which places a strong emphasis on integrating
technology into the learning process, stands as an exceptionally pertinent foundation for
application within the school environment (Nurmadiah, 2019). Given the swift progress of
technology, substantial opportunities exist to metamorphose the learning encounter of Islamic
Religious Education (PAI) at SDN Cilengkrang into a more dynamic and captivating
experience for students. The integration of technology in the Hannafin and Peck Model
(Andriani, Sudatha, & Suartama, 2021), can be viewed as a strategic maneuver in harmony
with the need for updates in PAI teaching methodologies at SDN Cilengkrang. The aspiration
to instigate positive transformations in PAI learning at the school renders the integration of
technology through the Hannafin and Peck model an appealing and pertinent choice (Fauziah
& Asrizal, 2023). The transformation of dynamic learning is not merely an innovation but also
a response to the requisites of modern students at SDN Cilengkrang who are maturing in the
digital era.

This research is directly relevant to the educational environment at SDN Cilengkrang, with
a specific focus on the implementation of technology integration in the teaching of Islamic
Religious Education (PAI). The study recognizes the importance of conducting a meticulous
evaluation of the current practices of technology integration in PAI learning. This evaluation
aims to shed light on potential challenges or uncertainties in the existing methods, offering a
clearer trajectory for the development of more adaptive and effective teaching methodologies
within the school.

Anticipating valuable outcomes, the research aims to provide insights that can significantly
contribute to initiatives directed at enhancing the overall quality of religious education at SDN
Cilengkrang. The study recognizes the contemporary demands of education and the progress
in technology, emphasizing the need for alignment with these exigencies. This alignment is
considered crucial for ensuring that the educational practices at SDN Cilengkrang remain
relevant and effective in the face of evolving educational and technological landscapes.
Ultimately, the research seeks to identify and address any shortcomings in the current state of
PAI learning, providing a foundation for improvements that are in tune with the contemporary

educational context.
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METHOD

This research endeavors to employ a qualitative methodology (John W. Creswell, 2016),
utilizing a case study approach to delve into the integration of technology within the Hannafin
and Peck Model. The primary focus is the transformative impact on Islamic Religious
Education (PAI) learning at SDN Cilengkrang. The qualitative method is selected to
comprehensively grasp the contextual intricacies of technology implementation in PAI
learning, alongside its consequential effects on the learning dynamics within the school. The
case study approach offers expansive room for an in-depth exploration of the specific context
of SDN Cilengkrang, facilitating an understanding of the complex interactions among the
variables at play. The data analysis techniques employed in this research encompass various
qualitative methods. The initial steps involve a comprehensive literature review and
preliminary research to establish the conceptual framework, drawing on existing studies and
scholarly articles (lzza, Falah, & Susilawati, 2020). This compilation of relevant literature
forms the theoretical and contextual foundation for the study.

As the research narrows its focus on SDN Cilengkrang as the primary case study, specific
criteria, such as the degree of technology integration and the success of PAI learning
transformation, guide the selection process. Field data collection comprises interviews with
key stakeholders, including the school principal, PAI teachers, students, and school staff.
Additionally, classroom observations of PAI sessions utilizing the Hannafin and Peck Model
with technology integration are conducted. The scrutiny of documents related to the
implementation of technology in PAI learning supplements the data collection process.

The amassed data undergoes analysis using content analysis methods, aiming to distill key
findings regarding technology integration and the transformative aspects of learning. Following
this analysis, the conceptual framework is crafted based on the results, elucidating the pivotal
role of technology integration within the Hannafin and Peck Model as a catalyst for the
dynamic transformation of PAI learning at SDN Cilengkrang. To validate the findings,
engagement with stakeholders at SDN Cilengkrang is planned, providing a platform for
feedback and additional perspectives from those intimately involved in PAI learning at the
school. The research report is structured meticulously, comprising sections such as
introduction, theoretical framework, methodology, findings, analysis, conclusions, and
recommendations. Overall, the proposed research methodology is intricately designed to yield
a profound understanding of how technology integration shapes a dynamically transformative

paradigm in PALI learning at SDN Cilengkrang.
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RESULTS AND DISCUSSION
Introduction to the Hannafin and Peck Model

The Hannafin and Peck Model, employing the "Model 4C/ID" approach, serves as a highly
relevant foundation for the integration of technology into Islamic Religious Education (PAI)
learning at SDN Cilengkrang. This model's learning paradigm emphasizes four key
components: "Learning Tasks," "Supportive Information,” "Just-In-Time Information,” and
"Part-Task Practice" (Sukardjo, Nirmala, Ruiyat, Annuar, & Khasanah5, 2023). In the context
of SDN Cilengkrang, its implementation brings forth innovation (Shofiyyah, Nilna Azizatus,
Tedy Sutandy Komarudin, 2023), utilizing technology to enrich student learning experiences
(Novit, Virijai, & Asrizal, 2023). Learning Tasks, or learning assignments, are seamlessly
integrated with technology to enhance interactivity and the appeal of PAI learning (Multazam,
Syahrial, & Rusmono, 2023). The use of adaptive learning software facilitates personalized
learning based on students' comprehension levels, creating a more engaging and tailored
educational experience. Meanwhile, Supportive Information, or supplementary information, is
enriched with technology, presenting PAI content through multimedia formats such as videos
and animations (Abubakar, Mohamed, Aman, Megat, & Lukman, 2023). This approach
provides a multi-sensory experience, enriching students' understanding of religious concepts.

The concept of Just-In-Time Information ensures the timely availability of relevant
information. Technology integration enables swift access to online resources and learning
materials, offering flexibility for SDN Cilengkrang students to deepen their understanding at
their convenience. Lastly, Part-Task Practice, referring to exercises focusing on specific parts
of learning tasks, is augmented with technology. Students can receive targeted exercises and
immediate feedback, allowing them to address challenges progressively. The 4C/ID Model,
developed by Hannafin and Peck, aims to design complex learning by breaking it down into
components that are more accessible for students to understand and master (Yuli Yanti,
Pudjawan, & Wayan Suwatra, 2020). This model's principles, encompassing Learning Tasks,
Supportive Information, Just-In-Time Information, and Part-Task Practice, will be strategically
applied in the technology integration at SDN Cilengkrang. The application of the Hannafin and
Peck model in PAI learning at SDN Cilengkrang is anticipated to foster a more effective,
contextual, and relevant learning experience for students. By blending the principles of the
4C/ID Model and leveraging technology judiciously, this integration is poised to bring about

dynamic transformation in alignment with the modern educational needs at SDN Cilengkrang.
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Technology Integration Scope

The incorporation of technology into the Hannafin and Peck Model for Islamic Religious
Education (PAI) learning at SDN Cilengkrang encompasses the utilization of diverse
technological tools capable of effecting dynamic transformation in the learning process
(Rohmah & Tegeh, 2022). One facet of technology amenable to integration is specialized PAI
learning software designed to deliver PAI content interactively and compellingly. This
software frequently features elements such as animations, videos, and comprehension
assessments, thereby enriching student engagement and facilitating comprehension of religious
concepts (Shofiyyah, Nursobah, & Tarsono, 2020). This integration at SDN Cilengkrang has
yielded positive outcomes by fostering a more interesting and pertinent learning experience.

In tandem with software, the incorporation of online platforms stands out as a noteworthy
choice. These platforms furnish virtual learning environments wherein students can access
materials, engage in interactions, and partake in learning activities (Oktavia & Khotimah,
2023). In SDN Cilengkrang, the deployment of online platforms facilitates student discussions,
exploration of additional resources online, and the assignment of collaboratively completed
tasks. This engenders a flexible and interactive learning milieu, staying abreast of technological
advancements. Specialized PAI applications assume a pivotal role in this technological
integration at SDN Cilengkrang. These applications can be tailored to furnish in-depth religious
information, proffer interactive exercises, or guide students in participating in worship
activities. By harnessing specialized PAI applications, learning can be precision-guided
according to the requisites and objectives of religious education. The critical consideration of
selecting technology types that harmonize with the context of PAI learning and the exigencies
of students at SDN Cilengkrang remains paramount.

The assimilation of technology into the Hannafin and Peck Model bequeaths substantial
opportunities to elevate the PAI learning milieu at SDN Cilengkrang. Learning software, online
platforms, and specialized PAI applications collectively contribute to crafting a more engaging,
relevant, and contemporary educational experience. By adeptly leveraging this technological
arsenal, PAI learning at SDN Cilengkrang can evolve into a more dynamic, captivating, and
congruent educational paradigm aligned with the needs and evolutions of students in this digital

epoch.

Concept of PAI Learning Transformation
The transformation of PAI learning in this research context signifies a profound and
positive shift in the methodology of teaching Islamic Religious Education at SDN Cilengkrang.
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This transformation involves the integration of technology, primarily through the utilization of
the Hannafin and Peck Model, to establish a more adaptive, interactive, and pertinent learning
environment. By adhering to the principles of this model, the aim is for PAI learning to
transcend mere routine obligations, evolving into a motivational and profound experience. This
transformation encompasses alterations in how students engage with PAI materials through
integrated technology, intensifying their involvement in the learning process, and fortifying
their comprehension of religious values. Students are anticipated to actively partake in
exploring religious concepts, augmenting their understanding through diverse digital resources,
and transferring that knowledge into everyday life contexts (lig Taufig Syaibani, 2022).
Additionally, this transformation involves a redefinition of the teacher's role, shifting from an
information provider to a learning facilitator who assists students in achieving a more profound
understanding of religious teachings. Thus, the "transformation of PAI learning™ within this
research embodies a notable transition towards a more dynamic, technology-driven learning
experience, positively impacting students' understanding and application of religious values in
their daily lives.

The comparison between traditional learning and the learning outcomes derived from the
integration of technology in the Hannafin and Peck Model opens up new vistas in the approach
to Islamic Religious Education learning (Hasriadi, 2022). In traditional learning, instruction
typically follows a linear trajectory, with teachers serving as custodians of information and
students as passive recipients. Religious concepts are traditionally communicated verbally or
through reading materials, with minimal interaction or the incorporation of media beyond
textbooks. In contrast, through the integration of technology in the Hannafin and Peck Model,
learning becomes more interactive and multisensory. PAI content is presented via learning
software incorporating animations, videos, and comprehension assessments. This not only
introduces visual and auditory dimensions that enrich students' understanding but also craft a
more engaging and pertinent learning experience. While traditional learning often restricts
access to additional information or supplementary resources, the integration of technology in
the Hannafin and Peck Model opens doors to extensive access to diverse online PAI materials
and resources. Online platforms facilitate student discussions, enabling them to exchange
perspectives and experiences related to religious concepts. Additionally, specialized PAI
applications can furnish tailored exercises, ensuring that each student can overcome learning

challenges based on their individual needs.
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The most conspicuous distinction lies in student engagement in the learning process.
Learning through the Hannafin and Peck Model offers students opportunities to actively
participate in challenging learning tasks, diverging significantly from the more passive student
interaction typical of traditional learning (Novita Pigriani, Yurika, & Amin, 2023).
Consequently, this comparison underscores a paradigm shift from teacher-centric learning to
student-centric learning, wherein technology catalyzes fostering interactivity, heightened

engagement, and a more profound understanding of religious concepts.

Desired Dynamics of Learning

The transformation of learning at SDN Cilengkrang aims to achieve several positive
outcomes that enrich students' learning experiences. Firstly, the goal of the learning
transformation is to enhance student engagement in the learning process. By adopting methods
and technologies that challenge and support students' learning styles, it is anticipated that
students will become more active and enthusiastic participants in their school environment
(Melati et al., 2023). Furthermore, the learning transformation at SDN Cilengkrang aims to
strengthen the understanding of concepts. By presenting learning materials contextually,
interactively, and relevantly, it is expected that students will have a better understanding of the
subject matter. This transformation also supports the idea that acquired knowledge can be easily
remembered and applied in real-world situations.

Equally important, the learning transformation at SDN Cilengkrang has the goal of
encouraging the application of religious values in students' daily lives. By synchronizing the
curriculum with religious teachings and providing learning experiences that promote Islamic
character and ethics, it is hoped that students will be able to transfer these values into positive
actions in their daily lives. Overall, the goal of the learning transformation at SDN Cilengkrang
is to create a more dynamic learning environment that is relevant and has a positive impact on
the cognitive, emotional, and spiritual development of students (Komarudin, Shofiyyah, &
Ulum, 2023). The integration of technology into the learning of Islamic Religious Education
(PAI) at SDN Cilengkrang brings significant new dynamics (Musyafak, 2023). Technologies
such as specialized PAI learning software, online platforms, and religious applications have
transformed the traditional paradigm into a more interactive and relevant learning environment.
Firstly, the use of learning software allows the presentation of PAI materials in a more
interactive format, involving elements such as animation, videos, and comprehension
assessments. This not only increases students' interest but also facilitates a deeper
understanding of religious concepts. Furthermore, the integration of online platforms creates
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new dynamics by providing a virtual learning space. Students can access materials, interact
online, and participate in discussions or collaborative projects, introducing a richer social
dimension to PAI learning (Husna, Sitika, & Fauziah, 2022). Lastly, specialized PAI
applications provide a more personalized and customized learning experience. Students can
use these applications to delve into materials and practice and even receive guidance in
performing religious practices. Thus, the integration of technology creates new dynamics in
PAI learning at SDN Cilengkrang, offering a more engaging, adaptive experience tailored to
the needs of students in this digital era.

Implementation of the Model in the Context of Islamic Religious Education (PAI)

In SDN Cilengkrang, the meticulous implementation of the Hannafin and Peck Model in
Islamic Religious Education (PAI) aims to create an effective and captivating learning
experience (Surawan, 2022). The process begins with the planning phase, where teachers
meticulously design clear learning objectives, identify student needs, and select suitable
teaching strategies. For instance, teachers may establish specific goals such as comprehending
the concept of tauhid and opting for methods like group discussions to foster collective
understanding. The subsequent phase involves organization, wherein teachers systematically
structure learning materials and provide pertinent resources. In the context of PAI learning at
SDN Cilengkrang, teachers leverage technology, such as concise lecture videos elucidating
religious concepts with compelling visuals (Ritonga & Halimah, 2023). This approach
enhances student engagement and promotes a more profound understanding of the material.
Following this, the implementation phase includes the direct delivery of material to students.
Teachers employ interactive strategies like discussions, simulations, or case studies to facilitate
a more profound understanding. For example, in a lesson on Islamic ethics, teachers may
employ case studies to contemplate how religious values can be applied in everyday situations
within the SDN Cilengkrang environment. Finally, the evaluation phase entails assessing the
attainment of learning objectives. Teachers employ various forms of assessment, including
written exams, projects, or presentations, to gauge student understanding (Fajri & Sahlan,
2023). Students might be tasked with creating a project illustrating the application of religious
values in their daily lives.

Although the implementation of the Hannafin and Peck Model presents diverse challenges,
such as adopting technology in the context of religious learning and contending with limitations
in technology infrastructure, SDN Cilengkrang can seize significant opportunities. The use of
technology can amplify the allure of learning, activate student participation, and provide
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broader access to quality educational resources. In conclusion, the implementation of this
model in SDN Cilengkrang not only poses challenges requiring resolution but also unfurls
substantial opportunities to enhance the quality and relevance of religious education, fortify
student engagement, and equip them to confront moral and ethical challenges in their lives.

Results and Impact of Technology Integration

The assessment of student learning outcomes at SDN Cilengkrang following the
implementation of technology integration in Islamic Religious Education (PAI) is a critical
aspect for comprehending the impact and success of this teaching method (Bachtiar Hariyadi,
Yuli Astutik, Chusnul Chotimah, 2023). Firstly, the evaluation is conducted by measuring
students' understanding of the learning material. The use of technology enables the collection
of more measurable data, such as online exam results, interactions in learning platforms, or
collaborative projects presented digitally. In this way, teachers can assess the extent to which
students have achieved the set learning objectives. Additionally, the evaluation involves the
aspect of student engagement during the learning process. Interactive learning software, online
forums, or student responses to digital materials can provide insights into how engaged and
interested students are during lessons. This is crucial in assessing whether technology
integration not only enhances conceptual understanding but also sustains student motivation.

Assessing character and ethics can also be incorporated into the evaluation of learning
outcomes. The application of religious values in students' daily lives can be measured through
behavioral observations, participation in religious activities, or practical projects that apply
these values (Ismail, 2022). This evaluation helps determine the extent to which technology
integration supports character formation and the application of religious values in real-life
actions (Hartati, Fernadi, & Utama, 2022). The expected positive impacts of technology
integration in PAI learning at SDN Cilengkrang include improved student understanding
through concept visualization, broader access to educational resources, and the application of
religious values in practical contexts. By judiciously leveraging technology, PAI learning at
SDN Cilengkrang can become more dynamic, support character development in students, and
prepare them to face moral and ethical challenges in their daily lives. Evaluating learning
outcomes becomes a crucial instrument to measure the effectiveness of technology integration

and optimize its benefits for students at SDN Cilengkrang.
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Evaluation of Student Responses

Assessing students' acceptance and satisfaction with the modified learning approach using
technology integration models, such as the Hannafin and Peck Model, is a crucial step at SDN
Cilengkrang to gauge the effectiveness and acceptance of innovation in the context of Islamic
Religious Education (Erina, 2022). Various methods, including surveys, interviews, or
questionnaires, can be employed by teachers to collect data on the extent to which students
embrace these changes and how content they are with the learning experience. The level of
student acceptance can be measured through their responses to the integration of technology
into learning. Questions like "To what extent do you feel comfortable with the use of
technology in Islamic Religious Education?" or "Do you believe that this new learning method
enhances your understanding of religious concepts?" can offer valuable insights. Additionally,
measuring the level of student satisfaction may involve evaluating specific aspects of modified
Islamic Religious Education, such as comprehension of concepts, engagement in the learning
process, as well as the clarity and relevance of religious content.

Examples of measuring the level of student acceptance and satisfaction at SDN
Cilengkrang may include questions like, "How satisfied are you with your participation in
discussions and interactive learning activities?" or "Has technology integration helped you
understand religious concepts better?". Through the evaluation of the level of student
acceptance and satisfaction, teachers can gain valuable insights to optimize the modified
Islamic Religious Education model, create a more positive experience, and enhance the
effectiveness of religious learning by leveraging technology at SDN Cilengkrang. Student
feedback and responses become essential tools for understanding the impact of technology
integration in Islamic Religious Education, and teachers at SDN Cilengkrang can respond

wisely to improve and adjust their teaching approaches.

Recommendations for Further Development

In the context of SDN Cilengkrang, the integration of technology into the Hannafin and
Peck Model for Islamic Religious Education (PAI) can be enhanced through a set of
suggestions and recommendations. Firstly, additional training should be provided to teachers
to ensure a profound understanding of the use of technology that aligns with the PAI context
at SDN Cilengkrang (Rahayuningsih & Muhtar, 2022). Workshops, online training, or
professional development programs can assist teachers in mastering the technical and strategic
skills necessary to implement this model effectively (Hariyadi, 2023). It is also crucial to
continuously update and refine the integrated digital learning resources within the model. The



Nurhasanah, Nugraha, & Dedih, Technology Integration in The Hannafin and Peck Model ... 374

development of high-quality digital content, such as videos, interactive simulations, or learning
software, can offer students at SDN Cilengkrang a richer and more engaging learning
experience. These resources should be relevant to the PAI curriculum and support the defined
learning objectives.

Active student participation in the learning process can be enhanced by utilizing online
platforms or applications that encourage discussion, collaboration, and joint projects. Teachers
at SDN Cilengkrang can design activities that motivate students to actively participate in
utilizing technology to understand and apply religious values in their daily lives (Rahmiati &
Azis, 2023). Other recommendations involve further research to measure the long-term impact
of technology integration in PAI learning. Evaluation studies can help identify successes and
challenges that may arise over a specific period at SDN Cilengkrang, providing insights into
how technology can be sustainably and effectively applied in the context of religious education.
By implementing these recommendations, the integration of technology into the Hannafin and
Peck Model at SDN Cilengkrang can continue to evolve, creating a more dynamic, relevant,
and supportive learning experience for students in understanding and applying religious
teachings in their daily lives.

Implications

The integration of technology into the Hannafin and Peck Model for transforming Islamic
Religious Education (PAI) learning at SDN Cilengkrang brings significant positive
implications. The utilization of technology not only enhances the quality of learning by
presenting materials more dynamically and interactively but also increases student engagement
in PAI learning. Through challenging and supportive approaches, students become more active
and enthusiastic in participating in the learning process. The integration of technology also
strengthens the understanding of religious concepts by presenting materials contextually,
interactively, and relevantly. Teachers, as learning facilitators, can more effectively leverage
technology after receiving additional training to integrate it into the learning process. Students
at SDN Cilengkrang gain broader access to PAI educational resources, providing them with
flexibility in the learning process. Moreover, this transformation of learning creates an
environment that promotes the application of religious values in the daily lives of students. The
evaluation of student progress becomes more efficient through the use of online platforms, and
students become accustomed to technology, preparing them to face digital challenges in the

future. Although there is potential for challenges, such as change management and inclusive
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access to technology, careful planning and ongoing evaluation are required to maximize the

positive potential of technology integration in PAI learning at SDN Cilengkrang.

Table 1. The Table of Islamic Education Learning with Hannafin & Peck Model

No Actions Results
1 Introduction to the Hannafin and The 4C/ID Model was developed by
Peck Model Hannafin and Peck as the foundation for

integrating technology into Islamic Religious
Education (PAI) at SDN Cilengkrang.

2  Learning Tasks with Technology

The implementation of learning tasks with
technology to enhance interactivity and the
appeal of Islamic Education learning in SDN
Cilengkrang.

3 Supportive Information with
Technology

The utilization of supportive information
with technology involves presenting Islamic
Education (PAI) material through multimedia
such as videos and animations at SDN
Cilengkrang.

4 Just-In-Time Information with
Technology

The concept of Just-In-Time Information
ensures the timely availability of relevant
information through technology integration at
SDN Cilengkrang.

5 Part-Task Practice with
Technology

Enhancing exercises on specific parts of
learning tasks with technological support,
providing immediate feedback at SDN
Cilengkrang.

6  The Scope of Technology
Integration

Involving various types of technology, such
as specialized Islamic Education (PAI)
software and online platforms, for dynamic
learning transformation at SDN Cilengkrang.

7  Specialized Islamic Education
(PAI) Applications in Technology
Integration

The role of specialized Islamic Education
(PAI) applications in providing in-depth
religious information, offering interactive
exercises, and guiding students in religious
activities at SDN Cilengkrang.

8  The concept of transformation in
Islamic Religious Education (PAI)
learning

The transformation of Islamic Religious
Education (PAI) learning involves a profound
change in how students interact with PAI
content through the integration of technology
at SDN Cilengkrang.

9  The comparison between
traditional learning and
technology integration

The comparison between traditional learning
and technology integration reveals a
paradigm shift from teacher-centered to
student-centered learning at SDN
Cilengkrang.

10 The Desired Dynamics of
Learning

The transformation of learning at SDN
Cilengkrang aims to enhance student
engagement, strengthen conceptual
understanding, and encourage the application
of religious values in students' daily lives.
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11  The results and impact of The evaluation of learning outcomes and the
technology integration positive impact of technology integration in
Islamic Religious Education (PAI) at SDN
Cilengkrang, including the improvement of
students' understanding and the application of
religious values.

12  Evaluation of Student Responses ~ Measurement of the level of acceptance and
satisfaction of students regarding changes in
learning with technology integration,
including the evaluation of student responses
to the use of technology in learning.

13 Recommendations for Further Suggestions and recommendations for further

Development development, including teacher training, the
development of digital learning resources,
and further research to optimize technology

integration.
14 Implications of Technology Positive implications of technology
Integration integration in the Hannafin and Peck Model

for the transformation of Islamic Religious
Education (PAI) at SDN Cilengkrang,
including improved learning quality and
student engagement.

CONCLUSION

The Hannafin and Peck Model brings a new paradigm by utilizing technology as an
integral element that not only enriches students' learning experiences but also enhances
interactivity, accessibility, and student engagement in religious education. In technology
integration, several crucial aspects can be highlighted, including the use of specialized PAI
learning software, online platforms, and dedicated PAI applications. Furthermore, the
implementation of the Hannafin and Peck Model can create more dynamic, interactive, and
relevant learning for students, focusing on learning tasks, supportive information, just-in-time
information, and part-task practice. The desired transformation in PAI learning involves a
profound change in how students interact with PAI material through integrated technology.
The primary goals include increased student engagement, better conceptual understanding, and
the application of religious values in daily life. This model also introduces a shift in the
teacher's role, not only as an information provider but also as a learning facilitator assisting
students in gaining a deeper understanding of religious teachings.

The scope of technology integration includes various types of technology such as learning
software, online platforms, and dedicated PAI applications. The selection of technology should

align with the context of PAI learning and the needs of students at SDN Cilengkrang.



Nurhasanah, Nugraha, & Dedih, Technology Integration in The Hannafin and Peck Model ... 377

Technology integration is expected to bring opportunities to create a more engaging, relevant,
and developmentally appropriate learning experience. In measuring the impact of technology
integration, evaluating student learning outcomes involves comprehensive data collection to
assess understanding, engagement, and the application of religious values. This evaluation
allows teachers to adjust and enhance teaching strategies, ensuring that technology not only
serves as an aid but also enriches students' overall learning experiences. Student responses to
technology integration can be measured through surveys, interviews, or questionnaires.
Evaluating the level of student acceptance and satisfaction helps teachers optimize the modified
PAI learning model, create a more positive experience, and improve the effectiveness of
religious education by leveraging technology. By wisely utilizing technology, the integration
of technology in the Hannafin and Peck Model can bring positive impacts to the PAI learning
process. Increased interactivity, accessibility, and diversity in teaching methods can provide a

more holistic and relevant experience for students.
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